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Educational Growth Grbups are highly structured 
groups which place heavy eaphasls. on pNirsouai responsibility, 
interpersonal 'co^■unieatioa , skills, aad eapathic understanding. 
Facilitators reach students by using Aa variety of ■edla foris to ' 
discuss topics not coaionly covered la\th» classrooa. The EGG has the 
potential of offering preventive couaseMag >te large numbers Q ( 
people* in each group, previously held values and beliefs are. / 
challenged, new information is presented, and participants plan ways 
of using their fresh awareness and knowledge, EGG 'a fill the gap 
between what is learned in the classroom tad on the streets. For* 
.counselors, EGG* s help them -expand their ispact in, a 
university/schodl by working with students who probably would -not 
coae fgr personal counseling, la this presentation, a brief review of 
the literature pro Tides the background for the development of * 
Educational Growth Groups, and the simple, step-by-step aodel for " 
preparing, proBOting, and conducting- Iducatioaal Growth Groups is 
presented, (author) i 
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Abstract \: 
Hatchlrfg the EGG; A Model 



. ,for Educational Growth Groups 

Educational Growth Groups are rooted f| the earl^ guidance groups of 
1907,, Their eclectic development, incorporates the facilitative Conditions 
of Rogers* the three phases of Carkhuff , the values clarification techniques 
of Morrison & Price. and others, and the knowledge and creativity of facili- 
tators. They are highly structured groups which place heavy emphasis on 
personal responsibility, interpersonal cotnmunicatibn skills, and empatnlc 

U!%derstartding v Facilitators i'd^ch" students by using a variety of madia 

v . - * - 

forms to discuss toplQ4#not corfltpqfily covered in. the classroom. 

The E6G has the potential of offering preventive counseling to large 
ibei^s, of people- In each -group, previously -h|Td values and beliefs/are 



num 

of us 



ing' 



challenged^ new information is presented,, and participants plan way* 
their fresh awareness and knowledge, * tGG's "fill the gap 1 ' between what Is 
teamed in "the classroom and on the streets, For counselors, EGGs help them 
exp«d**toeir Impact in a university/school by working with students m 
probably would not come for personal counseling. 

In this presentation ? a brief Review of the literature will provide the 
background for the development of Educational Growth Groups, f and the simple, 
s tep-by-step model for preparing, promoting, and conducting Educational Growth 
Groups v/111 be presented, 



Hatching' the Egg 



* " £duc ^^ 1 e ™™ ts a term whfWh^e <,ive a to , structured 

group, experience that -works, X , : S C '\ , 



Today, we Wftl tell W.ahout it's background ;W will explain the 
made! and tts, rationale; we Will make ourselves available to'tkk^n'-de(a11 
■ : about the educational ..grov^th groups which we have conducted; and wpwfi^ 
' a" opportunity to work in small groups and consider uses of/the . ' 

EG^fri your Job setting!" " "" ," ' /: 

I'd like to introduce our panel. .Jay Cerlo Is the Coordinator of / 
Ce^rricuiar Programs at the State University of^York Aggrieultural and 
Technical College in canton. New York, He 'has conducted an EGG on the topi* 
••interpersonal Conflict Resolution". .Michael Cooper- is the Director of = f 
Housing at the same college. His EGG » which has been designed and will • 
; be conducted in April, Is >on ''Interpersonal jeLnication- Bill Dennett 
is the Director off Residence and Placement at the New England Conservatory 
of Music in Boston. Bill has conducted t^o group programs using the m ' 
model, entitled "Career Choices for Musicians". and "How Musicians Can'Qeal 
with Performance Anxiety". Nan Ceric, the Coordinator of Housing at,. 
St. Lawrence University in Canton, New York, has joined me during the past 
two years to conduct a group on Marriage 'and Alternate Lifestyles, at 
Clarkson College in/Potsdam, New York/ It is from that group experience 
that the.model for educational .growth groups emerged (cerio h Cer\ 0j 1973). 
My name is- Jim Cego. and I'm the Assistant Director 0 f the Student 
Development Center at Ciarkson College; All of our presenters today * 
cire trained counselors. ■ . ; % . " : 

Our introductory comments will be short so that a maximum amount of . * / 
time will be spent in discussion groups and describing the programs ' { 
which we have Conducted using the model.' ' . / 
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Nan will now talk about the background of • educations J t growth groups. ' 

• ' .m ' " • - . ' »;••:• ' v. ■ 

Htstof ica 1 Pers pec ti ve . .•• ■*■•■' 

, 'In Georg&'Gazda's book', ' Group Counseling: A^Sevelopraentjl Ap proach (1971 
the "group guidance" courses started *at the' turn of the century are described 
as "instructional groups,,, devoid, for the most part, of systematic use 
of group dynamics principles and techniques," E.G. Glanz and RvW, Hayes,' in 
their book Groups in Guidance (1967) describe the 193fl's. as a period in 
which these guidance groups flourished, but dealt' mostly with vocational 
topics. In the '40's, Kurt bewln introduced group dynamics to the guidance 
group. At about the same' time, Richard Allen in Providence, Rhode Island 
developed 'casV conference procedures which allowed students to discuss 
problems or experiences which were common to most members of the group 
(Jones, 1963). 1 

As we all know* there is a difference between group guidance and group 
counseling, Gazda (1971) makes the distinction as follows: group guidance 
is prevention-oriented group counseling is both prevention- and remediation- 
oriented* % Merle Ohlsen (1970) describes group guidance participants as 
having a common goal, such as obtaining specific information. Group 
counseling participants do not share a common goal , but instead discuss 
'their own private concerns and find th£ir .own solutions, The. educational ^ 
growth group seems to fall somewhere in between. 

Though the EGG model has yet to be applied in a high school setting, / 
its uses In col lege settings have been cnccuiraging. The students' who have 
taken part in these groups have not always been the same people who have 4 
cmd tti dt "for personal counsel ing,' 'Often times, they are students'with 
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questions, .seeking arB/ers from themselves and Assistance from a earing 



group* They fend ntffjfco be students who see thefr* questions as problems^ 
arid often times they feel that to discuss their concerns with A counselot 
wou^d unnecessarily be tying up the counselor's time The EGG, consequently 
" filled * the gap. It provides counselors wi-th a vehicle for reaching 
these students in a manner which is not threatening. At a time when 
these students are asking meaningful questions for their own lives and 
l&oking for strategies* to help deal with tUlise questions, the educational 
growth group intervenes, The students may be developing coping, methods, 
future plans* or simpl^pjore questions to be answered someday, but th6y 
are do lag this at a time iv in their lives when no debilitating problems 
exist, They are becoming their own change agents, and they are doing this 
with the support, thoughts, and challenges of the other members of the (group. 
« Perhaps of equal Importance to all cf you is that the EGG mode V 1 has 
beeh structured In -such a way as to make It, easy for counselors to plan 
and implinient the group around difffiren^kinds of topifcs.- . It does not . 
have to be time .consuming. It does not have to be Expensive r It does * 

publicize the counseling center as 1 * a place where students can go .even when ^ 

* ** • , \ 

they don't' feel « they have serious problem^. It is a superb outreach too] , 
and it helps to increase the numbers of students upon which counselors x can 
nake an impact, 

Jim will now describe the- model'. 

The Educational Growth Group model 

When you^entered the room, you received a handout whidh outlines the 
• # 

model. Mease refer to that now. - . / 



One of the first t\ 
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ings which you might notice is that the educational 



growth group Is similar jtc^mtrtjfe^her groups in the~l iterature, Our 
Innovation, we bel/eve f iis thSt We ftave designed a model vthich offers 




a step-byrstep method of conducting 4 five session (or five segment) group 
around almost any theme (oxcogting^ off course* themes which require the 
learning of highly technical information)* ' In neality, this mode] ineorporat 
the bes^ parts of teaching with the best parft of group mirk, It offers: 
an effective structure for covering topics not typia^ly discussed in 
the classroom, ^ 

Let's examine each step in the model. 

Step 1: Breaking the Ice 

The purposes of the first step are to help the students feel comfortable 
in this new group of strangers; to introduce the material and topic in as 
non-threatening a way as possible; and to begin a discussion focusing pn 
personal values, givrng each participant a chance to "meet 1 ' the other 
group members'." ^ * 

• We have found that the use of a film which will provide "food for 
thought" is a great tool for Step 1, It is an easy way for a group to 
begin. The members can be entertained, they can "check each other out% 
they can get a sample of the kinds of issues to be discussed, and they 
get a subtle introduction to the kind of structure to expect throughout 
the group meetings, The counselor must constantly be working to 
establish a faci 1 i tati ve , trusting climate. 

Step 2: CI a rifying Val uos 

A couple of values clarification exercises worked- through in dyads 
and then disdussed with the entire group is an effective way of learning 
more a knit personal feelings on the topic. The counselor's role is* to 
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point out the. similarities and differences among the feelings and thoughts 

of the group members. Group members also begin to learn how to communicate 

with each other without threatening or hostilely challenging • ";, 

There ,1s a greater degree of risk in this step than in the previous 

one, but the values clarification exercises are carefully designed so 

*■ . 
as to k&ep the self-discloiure risk at a comfortable .level . 

Step 3; Acquirin g Information " ./ . 

k . . ■■ ■ \ • . ; < A 

By this point, the counselor is becoming aware of the areas Within 

the topic where the' students neetl more Information, Pf it seems appropriate 

fdr 'the counsel or* toweqture in order to convey the Information, this Is the 

time when it makes the most sense. For one obvious reason, the students 

■ • v 

ha^e -spent_ the first two sessions learning about why this topic is important 

i 

to them; they now have a reason to learn this mafterial, 

We ha*ve used boojes, ^apes, and magazine articles to., pass aWng 
information. Students are encouraged to share with the group exerpts from 
their readings which had meaning for them. They become, teachers themselves, 
and yet at the same time ari explaining themselves and their feelings 
to the group, . . ' 

■ ^trp 1- Imrning f rnm^jprrir n i 
By this point the group has learned how to effectively communicate 
with each other, partly by learning-how to 1 is ton, and partly by modeling 
the counselor. They have a-lso been learning more about the topic and 
about the feelings of the other members. This becomes an ideal point to 
Introduce ''outsiders" people who - have st rong fee Ungs or d irect exppripnf.P<; 
in this subject area and whjp can -easily describe their feelings and 
experiences . 
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''There is a very warm* caring , a tmofphcre In this session. Confidentiality 
is stressed.^ It is apparent that the people are working to understand 
each other and to allow each person to "have vi'm which might be very 
different from their own, In almost every way, this can be the m^st 
powerful session. It is strategically ^placed near the end of the group- 
experience, and it Is a valuable introduction to the final* session* 

\ . Step 5:* Planning Future Strategies , - 

The group has had a chance to ask questions, to' Jearn some new ' 
material s to get* to the root of their own feelings, and to hear* about the 
feelings and experiences of others. They have worked hard to make meaning" 
for themselves out of the group interaction. Now what will they do with 
all of this? - • * 

We spend the fifth session tying loose ends together, We process 
their reactions to the session with invited guests. We fliay ask them to 
complete a self-study survey, which would give them a chance to examine 
themselves on paper a^d learn if their understanding of themselves or of 
the topic has increased. We ask each person to planwhat s/he will do 
witja^this newly gained knowledge^ Questipns such as, "Will you read more 



j about this* topic?" * "Will you cdntinue to meet, together to expTore this 
topic, more?" , "WiTl you try -to interest your -friends' in considering this 
issue?", "Do you now have more concerns which you would like to personally 
explore, either with a counselor or on your own?^are asked of the students, 
, As the fifth session drerws to a close, we ask the group to evaluate 



the whole program verbal ly and by using a. short questionnaire. We try 

- i ' 

to lenrn what was most valuable to them, what was -least valuable, what 



^ncc-ds to ^6 changed or improved; and- what ether type? of programs they 
< want the Center td conduct. All of this information is used, in future, 
planning, y 

Closing- R(.-~arks ' « 

The importance of maintaining a, 'facil native cl imate throughout the 

• educational growth group cannot be stressed enough. What we are offering 

**» , '• • ' J " • . : ' 

is a structure which has ■given us some successful results in our group 

work. We know, however, that basic group protocol is still the key to 

helping people understand themselves and others. We refer you to the 

works of Carkhuff (1967) » Gazda (1971), Ohlsen (1970), Rogers (1957. 1977), 

• * - 

Coulson (1972), .and others for steps in establishing the facilitative 
✓ . / < 

climate necessary for growth. * 

'' We also suggest that you examine the structured group models and - ■ 
values clarification techniques of Pfeiffer and Jones {1974), Seldrnan 
and Hermes (1975), Simon, Howe, and Kirschenbaum (1972), and Morrison 
and Price (1974). You are sure to find some valuable suggestions in 
these works. 

Another suggestion involves work which you can do before you begin 

an educational growth group. We have found that brief meetings prior to 

j 

session one with each person who slgned-up for the group helps in screening 
participants* You will have a chance to explain .your expectations to the 
participants, and they will be given an opportunity to become informed 
eortsuners. By having these prospective group members ask themselves, 
"Is this group n^i!l)C what I am looking for? 1 ', the responsibi 1 i ty for 
screening is laid upon the whole group. Subtly, an atmosphere 'of trust is 
already being buil t . 
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The use of different .types of media in order to re'ach most of the 
cognitive styles of tfie grewp participants is strongly recommended/ In 
our educational growth groups,, m used a combination of films, books , \ *° 
recordings, and lectures for this purpose, \ < * 

Final ly T I want to^thank fqu-r counselors, who are not on our panel v 
but whose ideas were helpful when fhls model was crystallizing: Joel 
Bixby from SUNY ATC at Canton, Jane Hart from Clarkson College, and ' 
Fritz |enick and Hugh. Gunnisfln from St. Lawrence, University. . ' 

The remainder of bur program will be in two segments." In the flrs^^ 
segment, we* w : ill offer you four resource groups so that you can 'get ?\ 
information on the EGG's- ytfiich- we have conducted' on* our campuses** After 
fifteen minutes, we will reconvene and divide into discussion groups so 
that you can begin to plan a use for the EGG model in your* work setting, - 
Those of you who do not wish to take part in -this second segment may ) 
choose to leave once the resource groups are concluded. 

Resource Group s ■ ■ 

I'd now like to tell you what information you can acquire from each 
resource group, '* 

Jay terio will offer information on conducting an EGG on the topic of 
Interpersonal Conflict Resolution, When Jay used this model, he varied the 
amount of time spent with each step in order to focus -on the third step* 
Acquiring Information, He also made' some^modif ications'ih the fourth step. 
Jay will be- located , , , - 

„ G i 1 1 Dennett ' s use of the EGG model has involved music students* 
yet the information carrhe generalized for use with other students concerned 
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/with career chbicos, or wit^anxioties. phi of EMUs . EGG's was sMrter 
* 'than the cither, but both foil owed the cibdel BIIT/wil 1 ' be located .... : • - 
Mike Cooper has designed a group on Interpersonal Communication. His 
' group will be conducted in five sessions. M?ke win' be able to discuss his 
, design with you, and he will be located - \ ~ " ":. \ 

"Wan and twill give, you information on our Marriage andrAUernate * \ 
Lifestyles group. We have conducted this twice, using five equal ly-lengthed 
■ sessions;, I will also be available to discuss the EGG mqdel with ypu. 

We will- be located - ' ' 

• ■ ■ ■•" v '- ■ ■ \ 

Each of us has prepared a handout for your convenience, and we have 

- • v -' % ■ 1 \ ••••• 

included our addresses on the sheets, In Case your questions' arte riot 
answered hire toiiay, pi ease feel free to contact us. 



PLEASE GO NOW TO THE RESOURCE GROUPS THAT INTEREST YQU« 



(15 minutes elapse.) 
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PLEASE RECONVENE FOR' 1 THE DISCUSSION GROUPS. IF YOU WOULD RATHER NOT TAKE 
PART IN THIS BRAINSTORMING EXERCISE, PLEASE LEAVE NOW. ^ . 

Di scus sion Groups 

------ ; p 

In a few moments, we would like you to divide into f,ive equally-sized 
groups so that you w/ill have a chance to discuss the educational growth 
group model and how^you can use it, A "brai ns.torn]irig M technique will be 
employed so that you will generate idons for topics and begin to plan your 
co-ponents for each stfcp, in the model, One of us will' bo in each of the 
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five dicciis^ion groups to guide you through thi 5 process, After approximately 
thirty minutes^ we v/iil be available in this room to answer your questions, 

Our gort today is to encourage you to use the EGG model. Perhaps 
next 'year v/e can all ga Iher once agai n at "the APGA convention to share our 
experiences with the EG £3 'model and continue its development. 

NOW DIVIDE INTO FIVE GROUPS FOR THE DISCUSSION. 

i20 minutes elapse.) 

THAwK YOU HH YOUK H/WlUKAi luN Ue wl M now be available tu i your 
<juebt for »b . 
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A MODEL FOR EDUCATIONAL GROWTH GROUPS 



James E . Cer io 1 
Student' Development Center 
* • Clarks5n College 

Potsdam, New York 

I. Br tfdk I ny_ Lfie ]u£ 1 

Mlllib, video LdpSb , Ui audlu Lapes tu hiUuduid the LupK uf the: 

y r uup . Nun threatening introduction of e*ch person, some discussion uf 
films, Desired outcome: Group members beyin tu feel comfortable with 
each o Lf»er. 

11 s L Id!) \ j> I Va hiu. 

Gainti b ur Self ..i . i. • , 1 1 1 1.. i , i. t wU ] Juiu; iii J § . i « • 1 u .1 > i * mi* i l. j Lmj u l it I f 
4 f id o the r b 'iroup rea bbenibtib tu ^h^re d ; ddiu ex r 1 , r nLeb Dei ) red 
Outcotne: 6 roup 1 fed f rib why th i s ! r if ar iiuj ti on is important for them . 

i I i uu I i I n *i 1 1 1 T wt \ua I lull 

I; I j v. u b s I n t j a bug I u ia ^ j ^ 1 1 . . « , . i * f > * * i ■ I - i . >. i. ...... . < . . • h ^ : j • > « v ■ i * ' ^ 

lL.ii or heard I hS tr u . lur/hiv 1 1 Udt f Hid # l^cL.Te ot t fi • 3 , jini Ga r b 

il know! edge of group about the topic will show here, Dasired ouLLome: 
Grjuup ledrrib mute about thi^ tu|* u. 



i . i 



i j i 



u 4 j, are i, ,v 1 1 ...d tu talk 10 ifu yi uu .. and am u/ vhu / • r* : i* 1. 1 n 
Otfbircd uutc uine. Gr\,up i . chdl I nyed by tne thoughts w i other:, re;jj J 
the tea I -life hi.pi icat iunb Or thib to H i c 

t I ..... I 1 , j I .1 H. f L- I • i I v . J I . 

f Uiu will ... ■ h .Jl nil,. .1. 1 ■ 1 1 

: . , . , , rie b of 1 It i b l Up it.? iii m 1 : c 1. 1 l ! jhl 1 .) Km*. J tn. l i 

flow will i,at*i. pet . ,#n Ju ,1 / t c yi . ,,p j . i . r a ^ I tht lutute 

How, fhu t.G G U uvdl iatuJ Ly l ht -jruup. diii t h c 1 . „9ye. t ijn*. f 
improvements a r c bu 1 I t intu the . . e a t yr Oup Desired »»LJtC0/ne: Gruup 
iiitf rube r b ebtdl.llbi. pcrs.«.ial ..t^Jcr. live qiiJ t pare \j> pubt yr»mp int. 
d u L 1 u r 1 b w 1 If 1 m t ht* 1 b . 



t M I i I f t| . .J. . H I " ii i 1 1 i ..... 'I 

M:,iU:niL,:i L )fc ,u. . M I i I hy .Jaii.ec li «^ U- I. 

UNtOND I i i NHAl bl 1 i II ., Luatiwn cut 1 {£HlO users 
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